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psychological theories, like Great Man theory, behavioral theories, contingency
theories and others. Recent studies of classical leadership theories (Great Man
theory or trait theory) are examined in the article. It is pointed out in the article
that key aspects of leadership theories were changed through time: from studying
the outstanding personality of a leader and his characters to the followers of a
leader and their behavior. Humanistic aspect of leadership appeared in late
twentieth century and studied the influence leader and his behavior makes on the
followers. It was mentioned that everybody should benefit from being in the team
and the main responsibility of a leader is to help all others in the group to develop
personal skills and traits. Transformational and motivational theories, which take
into account this prospective of leadership, describe the processes happens in
team between the leader and followers and underline the importance of the
relationships between them. Apart from traditional leadership theories current
research on leadership is also analyzed. Main idea of leadership studies nowadays
is to study this phenomenon on different levels and to combine all previous theories.

The article is devoted to examine not only foreign leadership research,
but also to those made in Ukraine and former Soviet Union. The distinguished
feature of native studies is action nature of leadership and differentiation between
management and leadership, when the first one has more formal aspect, while the
second one is based on informal relationship between people.

The conclusion of the article states that it is important to have complex
study of leadership researching all aspects of this phenomenon.

Key words: leader, leadership, trait theory, Great Man theory, behavioral
theories etc.
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V.A. Voloshin, T.A. Dovgalyuk. The optimization of students metamemory
as a problem of psychological and pedagogical cooperation. The article discusses
how psychological and educational interaction of the teacher and student
positions can promote metacognitive efficiency of the student as well as adjusting
teacher`s activity in order to enhance efficiency of the learning process. Authors
propose the classification system of psychological and pedagogical principles
of metamemory optimization during the learning process. Particularly, they
outlined principles that contribute to optimizing metamemory by assessing the
quality of learning; principles that contribute to metamemory optimization
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through three forms of interaction as follows: "teacher-student", "student-student",
"student-teacher"; principles that promote the quality of material processing,
memory and metamemory during learning. Educational agenda of the teacher
should consist of instructions on proper goals setting, deciding on the means of
problem solving, and employing testing practice with feedback. In addition,
authors emphasized that the intentional application of memory and metamemory
strategies with ability to adequate assessment of memory resources and processes
are of great value to improve metamemory awareness and, consequently, to enhance
the efficiency of the learning process. On the basis of the generalized results of
theoretical exploration it was proposed methodological guidelines of optimization
by focusing on pedagogical support of students in their education process.

Key words: metapam'yat, psychological and pedagogical interaction
optimization.
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