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career choices, life goals and qualities of  creatively directed, self-oriented personality who is capa-

ble to be self-guided to implement own plans and to perform social contacts. 

It was found out that positive influence on students’ professional orientation formation is 

achieved due to synergy  of meaning-making motives, life goals and personality traits based on 

creativity, self-guidance, desires for self-development, a high-status position at social contacts, pur-

suit of knowledge; negative impact is created by factors stipulated by lack of independence at deci-

sion-making for profession choosing, by weak self-analysis over life goals and own abilities, by ri-

gidity of will and personality traits, by presence of an  internal conflict in the structure of personal 

attitudes, by low satisfaction with studies, etc. 

The presented empirical research shows that the level of professional orientation is signifi-

cantly higher for students who learn "Psychology" speciality as a second speciality in comparison 

with students obtaining the first university degree; this fact is due to more expressed by such stu-

dents of purposefulness, meaningfulness, autonomy, deeper reflection over their goals and abilities 

during profession choosing, their focusing on internal individually significant motives. 

Key word: professional orientation, multivalency of professional orientation, motives for pro-

fession choosing, academic motivation, synergy. 
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Chayka G.V. Features of value orientations of computer game abusers. The article pre-

sents the dynamics of value orientations of today's youth under influence of new information tech-

nologies. A system of value orientations is formed and developed with growth and development of 

an individual. Prerequisites for actual execution by a system of value orientations of all its regula-

tory functions are formed ultimately only in adolescence. The paper shows that, in addition to age 

factors, changes in the socio-cultural environment affect onto changes of a sustainable of value ori-

entation system. Information society and development of new computer technologies contribute to 

formation of a number of new subculture phenomena, which is reflected in the system of value ori-

entations of gamers. Major participants of the “gamers” subculture are teens and students. This is 

the age, when choices of subjectively important values, building of value systems become domi-

nant. A system of principles built around values becomes later a life strategy. An experimental 

study is described that compared the systems of value orientations of individuals who abuse com-

puter games, and those who play games safely. The findings of the conducted study are: people who 

abuse computer games relate to life a little "relaxed". They want to spend their lives for fun, in a 

pleasant environment, do not like taking on responsibilities. On the other hand, studied student who 

take easy with computer games are more targeted. They value a good education, health, more fo-

cused on the intellectual and personal development and self in general. 

Keywords: system of values, self-organized systems, gamers, computer games 
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