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PECULIARITIES OF CODEPENDENCY AMONG
COLLEGE STUDENTS: TRENDS, PROBLEMS AND
RESULTS OF THE RESEARCH

VY cTaTTl po3riIsmaeThess posib PEHOMEHA CITIB3AJIEIKHOCTI B OCBITHBOMY
IIPOCTOPI, SIKe ITOTpedye aKTUBHUX Cy0 €KTIB, 3MaTHUX JI0 6e3I1epepBHOL OCBITH.
Tak sk, GearmepepBHAa 0CBITA CTAHE OCHOBHUM 1HCTPYMEHTOM 3aXUCTY JIIOIEH
B pasl BTpaTu HUMH poOOTH Ta IHIMUX 3MIH B TpymoBomy skutTTi. OmHieo
3 TPUYWH, IO IIEPEITKOIKATh (POPMYBAHHIO TAKOI «IOPOCJIOD» ITOIUILL
€ BIUIUB (DEHOMEHA CITIB3AJIEKHOCTI, KU € 0COOMCTICHO. AedopMalriero
IpeICTABHUKIB JJOIIOMOTalYnX IIpodeciii (Iegaroris, MeINKIB, BUXOBATEJIIB,
[ICAXOJIOTIB TOIIID).

Hassano ocHOBHI mpuwuwmHuU criB3aseskHocTi y cryneHTiB. Cepen HuX:
HOPYIIIEHHS IICUXO0JIOTTYHOI TEPUTOPIi B pAHHBOMY BiIll, KyJIbTYPHUI BILINUB 1
CTaBJICHHS BUKJIAIAYIB. Jacro, MOBeIIHKA BUKJIAIAYIB II1IIOPSIIKOBYETHCS
IpaMaTuYHOMY TpUKYTHHKY Haprnvana. TpuUKyTHHE BRJIIOYAaE TPHU POJIL:
mepeciyBad, PATYBAJILHUK 1 YKePTBA, 3aCBOEHI B IUTHUHCTBI. Buriamau
YacT0 BUKOPUCTOBYE DPOJIB HepecmayBaqa KOJIM BBaskae cebe Kpariuwm,
CUJTBHIIITNM, p03yMH1LT.II/IM HiIK 1HIN (CTYIEHTH). BI/IROpI/ICTaHHH TaKUX
poJieii B IenaroriyHiii JisJIbHOCTI AaBTOMATUYHO BKJIIOUAE CTYIEHTIB B POJIb
SKEpTB.

OrpumaHl pe3yJbTaTH JOCHIIMKEHHS INATBEPIKYIOTH HASBHICTH
CITIB3AJIEYKHOCTL y CTYIeHTIB. BijiblIicTh CTyIeHTIB MaloTh BUCOKUI pPiBEHDb
CITIB3QJIEKHOCTI, II[0 HETaTUBHO II03HAYUTHCA HA IXHIA MpodeciiHii
IIAJIBHOCTI Ta MisKOCOOMCTICHUX BiIHOCHHAX B ManOyTHBOMY. Jlocmimxenas
HE BUSBWJIO 3HAYYIIUX TIEHIEPHUX BIIMIHHOCTEH CITIB3AJIEIKHOCTI Y
CTYIEHTIB.

KnwouoBi caoBa: cnigsanexcHicmy, oceimuiii npocmip, cybexm-
cybexmul 8ioHocuHu, Opamamuurull. mpuxkymuukx Kapnmana, nopywerhs
NCUXOTI02IHHOL Mepumopit, KyJabmypHULL 6NJIUS.

Formulation of the problem

Educational space is an important subsystem of the society and can
provoke changes in this system. The higher is the degree of education
autonomy, the stronger is the ability to influence the world around us
and the whole society (and its other subsystems), but not to obey the
influence. Today, the society is developing rapidly and requires profes-
sionals who are capable of continuing education. Thus, the report of the
expert group, established by the European Commission, has stated that
in the present conditions the change of work will gradually become the
norm: a person will have to change professions throughout his working
life more than once. Because the continuing education will be a means
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of protecting people in case of unemployment and other changes in
their working lives.

Continuing education requires systematic getting and updating the
skills which are necessary for inclusion into the information society.
It must be formed in the subjects of education at all the stages of the
learning process. One of the reasons that impede the formation of such
an “adult” position is the impact of the phenomenon of codependency.
This phenomenon is a personal deformation of representatives of the
helping professions (teachers, doctors, educators, psychologists, etc.).

That is why the study of the codependency among the subjects of the
educational process is necessary at the moment. However, in spite of the
high level of social, scientific, and most importantly practical significance
of codependency, there are still no attempts to theoretical generalization
of the results and it does not allow to create a complete picture of the
formation and development of codependency.

Analysis of recent researches and publications

Codependency can be described as a person’s identifying herself with
Another person or Others, violation of private psychological territory as a
result of blur of its boundaries. Normally, a person perceives the outside
as an external “Me — it's me, and you it is you” [3]. An External object
is placed by a man on the border of his territory, and he wonders what,
this figure means for me [2]. When we talk about codependency, the fig-
ure is included in his or her own psychological territory, “is assigned to”
and evaluation of its place and importance can not be objective because
it's self-assessment. Such obsessive thoughts as “I need to have a man (a
woman, a loved and loving child)” is supported by the difficulty of sepa-
rating from the others because in this case there is a sensation of viola-
tion of a person’s integrity, existential vacaum. Concentration on Another
person is of the greatest value, so the rest of the needs and interests seem
to be of a secondary importance, and life without Another person seems
monotonous and useless.

Codependency is considered as a condition close to a disease. The first
definition was given by Sharon Wegscheider-Cruse. She said the code-
pendency was a pattern of painful dependence on compulsive behavior
and on approval from others in an attempt to find safety, self-worth, and
identity [9, p.8]. In some studies, codependency is compared with chemi-
cal dependency. In particular, the codependency as an analogue of psy-
chological dependence on psychoactive substances can be traced in the
works of L.K. Shaydukovoy [5].

As the most popular definition of codependency scientists often
use the one proposed by V.D.Moskalenko: “A Codependent person is
a person who is completely absorbed in controlling another person’s
behavior, and she/he does not care about satisfaction of their own vi-
tal needs” [1].
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In other definitions the codependency is given the status of a purely
psychological phenomenon. S. Smalley considers violations of a personal
identity as the main characteristic of codependency. Codependency is
understood in this case as a set of learned behaviors, feelings and beliefs,
dependence on the people and events of the external environment, ac-
companied by such a degree of a person’s inattention to herself, that it
leaves few opportunities for self-identification [8, p.13-14.].

The absence of a clear definition suggests the need for research focus-
ing on a clearer delimitation of the symptoms which describe codepen-
dency. Most scientists proposed different codependency sub-concepts or
core defining features. Among them there are such as: low-self, hiding
self, external focusing, self-sacrificing, controlling others, and suppress-
ing one’s emotions [7].

It is believed that the cause of codependency is a violation of the
child’s psychological territory during periods of his/her personality de-
velopment. The authors of the evolutionary approach Jenny Uaynhold
and Berry Uaynhold believe that codependency is an acquired disorder
which is the result of cessation the development of a child [4].

A child has been completing the fulfillment of his main development
tasks since the birth to the age of two or three years old. The most im-
portant task of the psychological development during this period is creat-
ing trust between a mother and a child. If the creation of basic trust has
completed successfully, a child feels safe enough to engage in a study of
the external world and to complete his psychological birth. Psychological
birth takes place when a child becomes psychologically independent from
his mother. The important skill that a child acquires after the successful
completion of this development stage is the ability to declare himself and
not to expect that someone else will control the child’s behavior. The child
feeling of his own “I” is developed, it gives him an opportunity of learn-
ing to take the responsibility for his actions, share, interact and restrain
aggression, recognize the authority of others appropriately, express his
feelings in words and cope with fear and anxiety effectively. If this stage
has not been completed to the end, a child becomes psychologically de-
pendent on others and does not have his own “I”, which could distinguish
him among others.

According to J. Uaynhold and B. Uaynhold the stage of psychological
birth is not completed in time in 98% of the population. Because parents
didn’t either complete this stage of development at their time, as a result
they can not help their children to do it, and on the contrary, they sub-
consciously can resist to attempts of their children to pass through this
stage [4].

Authors considered that another cause of codependency was
cultural influence. They maintained that codependency was a cultural
phenomenon, which appeared as a result of the human species’
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evolution: “Our whole culture can be called codependent. If we review
this problem from a culture perspective, it becomes clear that all the
major institutions of our society are based on the dependent behavior. If
this behavior remains among the majority of the population in the future,
the social structure can be codependent. Modern history of most societies
created in such a way shows that certain groups take a higher status in
comparison with others, for example, men have the higher status than
women, and managers have higher one than workers. The presence of a
more powerful group, which controls resources, creates premises for the
emergence and support of codependent relationship. However, if people
start to change their codependent model, changes will also appear in the
larger social structures” [4, p.].

The whole communicative space of codependents (in particular
teachers) is subordinated to the Drama Triangle. This is a model of the
dysfunctional social interaction created by the psychotherapist Stephen
Karpman. The triangle includes such three roles as: Persecutor, Rescuer
and Victim which are acquired during childhood. The teacher often uses
the role of Persecutor when he or she considers himself better, stronger,
smarter than others (students) [6].

The Persecutor uses the dominating style of interaction and it means
that he must always be right. The teacher in the role of the Persecutor uses
such methods as: intimidation, threats, accusations, giving moralizing
lectures, interrogating, and direct attacks. The Rescuer generally tries “to
strangle” an initiative in another person to control and manipulate her —
“for his own good”. The Rescuers need to feel that they are appreciated.
There is no better way to feel important than the role of the Rescuer.

The more teachers rescue, the less responsibility students assume.
The less responsibility students take, the more they are rescued, and this
is a downward spiral, which often ends in disaster.

Using such roles in the pedagogical activity involves of students
automatically into the role of the Victims in which they feel humiliated
and, sooner or later they begin to retaliate, turning into the Persecutor.
They can not take care of themselves, look at the Rescuer from the bottom
up and say: “You are the only one who can help me” and this is what the
Rescuer-teacher wants to hear.

It should be noted that the formation of the Victim role occurs
because of the influence of settings in childhood. For example, if one
of the parents didn’t motivate their children to accept responsibility
that was appropriate to their age, after becoming adults, they can feel
inadequacy in taking care of themselves or be offended by adults when
they get no help.

From our point of view, such interaction is caused by subject-object
interactions between all the participants of the pedagogical process.
Thus, a student is perceived as the one who has no prospects to rise to
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the level of the teacher and he is characterized by a simple hierarchy of
needs. Awareness of the significance of codependency relationships in
the educational space is closely linked with the implementation of sub-
ject-subject relations. This assumes creation of equal participation of stu-
dents and teachers in the organization of collaborative activities. These
relationships form the “pedagogy of cooperation”, "co-management”,
“pedagogy of non-violence” and should be leading ones in the practice of
educational institutions.

The purpose of our empirical study was to examine college students’
codependency.

Results of the research

There were two main research questions in the article.

The first one asked if there was a high degree of codependency among
college students in the specialty “Social Work”, and the second one asked
if there was a significant difference between codependency and gender.

The Experimental base of the research was Oles Honchar
Dnipropetrovsk National University.

Total 93 college students were interviewed. Among them, 18 students
(19%) were males, and 75 (81%) were females. Their middle age was 21
years old. B.K. Weinhold, J.B.Weinhold test was used to determine the
degree of codependency.

As we can see in the figure N21, 67% of college students of the 1-st
year have a high degree of codependency, and 33% have a medium one.
The same results were received in college students of the 2-d year. 71%
of college students of the 3-d year have a high degree and 29% have a
medium degree of codependency (71%).Whereas 4% of college students
of the 4-th year have a very high degree of codependency, 27% have a
medium degree, and 69% have a high degree of codependency. College
students of the 5-th year have the most indicators on a high degree of
codependency (75%) and the least one on a medium degree.

It should be said the number of college students having a high degree
of codependency increased steadily among students of all the courses.
There is a significant decline in the number of college students who have
a medium degree of codependency. And finally a very high degree of
codependency has been discovered in the students of the 4-th courses
only. For all that, according to our research, only one person has a very
high degree.

In this way, the majority of students of the specialty of social work are
co-dependent. It means that they will use the role of the Drama Triangle
in their work. As a result, their clients will not learn to solve their own
problems independently.

Insignificant gender differences in codependency have been found
among college students (figure No2).
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75% of female college students had significantly higher codependency
scores than males (56%). We can suggest that female college students
tend to be more relation-oriented than males. They tend to derive a sense
of self and personal meaning through connection and interaction with
others. Also, women are traditionally socialized to be nurturing, caring,
helpful, and sensitive to the needs of others in our country. Because of
this fact women are codependent and the codependency will be associ-
ated to them for a long time.

Whereas, 44% of male college students have a medium degree of
codependency in comparison with women college students. They have
24% of a medium degree.

Conclusions

These results confirm the presence of codependency among students
of specialty «Social work». The majority of students have a high level of
codependency, which will have a negative impact on their professional
activity and interpersonal relationships in the future. However, the re-
search hasn’t found significant gender differences in codependency in
college students.
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Muaywuna M.A. OcoOGEHHOCTH CO3aBUCHMOCTH Y CTYAE€HTOB:
TEeHIEHI[AH, ITPOGIEMBbI U Pe3y/IbTAThI UCCIEAOBAHHS

B cratee paccmaTpuBaercs posib )eHOMEHa CO3aBHCHMOCTH B 0Opa3oBa-
TEJIbHOM IIPOCTPAHCTBE, KOTOPOE HYXK/IA€TCA B aKTUBHBIX CYOBEKTAX, CIIOCO0-
HBIX K HeIIPpephIBHOMY 00pa3oBaHuio. Tak Kak, HelpepbIBHOEe 00pa30BaHIe CTa-
HET OCHOBHBIM MHCTPYMEHTOM 3aIIUThI JIFOZIEH B CJTydae IIOTeEpU MU PabOThI U
JIPYTHX U3MEHEHUH B X TPY/I0BOH >Kn3HU. OfHON U3 NPUYHH, IPEIATCTBYIO-
mux (POPMUPOBAHUIO TAKOU «B3POCJION» TO3UIIUH SIBJISETCSA BAUSAHUE (HEHO-
MeHa CO3aBHUCHMOCTU, KOTOPHIN SIBJISETCSA JIMYHOCTHOH AedopMariueil mpes-
CTaBUTEJIEH MoMorammux mpodeccuii (IIe[aroro, MeIUKOB, BOCIIMTATEJIEH,
TICHXOJIOIOB M T.IL.).

HasBaHbl OCHOBHBIE MPUYUHBI CO3AaBHUCUMOCTH y CTyAeHTOB. Cpeau HUX:
HapyIlIeHNe MICUXOJIOTHUECKOH TEPPUTOPUM B PAHHEM BO3PACTe, KyJIbTyPHOE
BJIUSTHUE U OTHOIIIEHUE TperojiaBaTesiell. YacTo, moBeieHre penoaBaTesiei
MIOJTUMHSETCST  IpaMaTUYecKOMy TpeyrosibHuKy Kaprnmana. TpeyrosbHUK
BKJIIOYAET TPU POJIU: IIPeCJIe/IoBaTeslb, CIIacaTesib U JKEPTBA, YCBOEHHBIE B
nerctBe. IlpemosiaBaTesns yacto wucmosib3yeT posib [IpeciemoBaresns, korma
cuuTaet cebsi JIydllie, CIUIbHEE, yMHee, ueM Apyrue (CTyaeHThI). cnoip30Banme
TaKUX POJIEH B IEIArOTMYECKON JIEATETPHOCTH aBTOMATHYECKU BKJIIOYAET
CTYZIEHTOB B POJIb 3KEPTB.

[TosyueHHbBIE PE3YJIbTAThI UCCIIEJIOBAHUS MTOJATBEPIKIAIOT HAJIMYUE CO3a-
BUCHUMOCTH Y CTYZIEHTOB. BOJIBIIMHCTBO CTYZIEHTOB UMEIOT BHICOKUI YPOBEHD
CO3aBUCUMOCTH, YTO HETATUBHO CKAXKETCsI Ha UX MPO(eCCHOHATIBHOM JIesTe b
HOCTH ¥ MEXKJIMYHOCTHBIX OTHOIIIEHUSIX B OyzyiieM. ViccieioBaHye He BbISIBU-
JIO 3HAUMMBIX TeHJIEPHBIX PA3JIMUUN CO3aBUCHUMOCTHU Y CTY/IEHTOB.

KirroueBble ¢JIOBa: cO3d8UCUMOCITIbL, 00pA308amenbHoe NPOCMpaHcmeo,
cyboexm-cyOveKmHble  OMHOWEeHUS,  OpaMAMu4eckuil  Mpey2oabHUK
Kapnmana, HapyweHnue ncuxono2uueckoll meppumopuu, KyasmypHoe
sAusHUe.
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Milushina M.A. Peculiarities of codependency among college
students: trends, problems and results of the research

The article considers the role of the codependency phenomenon in the edu-
cational space which requires active subjects who are capable of continuing edu-
cation. Because the continuing education will be a means of protecting people
in case of unemployment and other changes in their working lives. One of the
reasons that impede the formation of such an “adult” position is the impact of
the phenomenon of codependency. This phenomenon is a personal deformation
of representatives of the helping professions (teachers, doctors, educators, psy-
chologists, etc.).

The principal causes of codependency among students were mentioned.
Among them: a violation of the child’s psychological territory at an early
age, cultural influence and attitudes of teachers. Teachers’ behavior is often
subordinated to the Karpman Drama Triangle. The triangle includes such three
roles as: Persecutor, Rescuer and Victim which are acquired during childhood. The
teacher often uses the role of Persecutor when he or she considers himself better,
stronger, smarter than others (students). Using such roles in the pedagogical
activity involves of students automatically into the role of the Victims.

These results confirm the presence of codependency among students. The
majority of them have a high level of codependency, which will have a negative
impact on their professional activity and interpersonal relationships in the fu-
ture. The research hasn’t found significant gender differences in codependency
in college students.

Keywords: codependency, educational space, subject-subject interactions,
the Karpman Drama Triangle, violation of the psychological territory, cultural
influence.
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